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DEFINITION OF DIGITAL WELLBEING@SCHOOL  

 

“Digital wellbeing is a state of personal wellbeing experienced through the healthy 

use of digital technology”.1 

 

UNESCO defines digital wellbeing as “The enhancement and improvement of human 

well-being, in the intermediate and long term, through the use of digital media” 

(UNESCO) 

According to the Royal Academy of the Spanish Language, well-being means: 

“Set of things necessary to live well.” 

“A comfortable life or supplied with everything that leads to having a good time and 

peace of mind.” 

“State of the person in which the proper functioning of his somatic and psychic 

activity becomes sensitive to him.” 

However, in Portugal the term ‘digital wellbeing’ is not really used yet, the closer found 

expression is “a healthy use of the digital world”, therefore it is not possible to find a 

clear definition in the Portuguese context. According to the Portuguese dictionary 

Priberam, well-being means comfort, tranquillity and satisfaction, it is a pleasant 

situation for the body and mind, and according to Infopédia, another Portuguese 

dictionary, wellbeing is a state of physical and spiritual bliss. According to the same 

dictionaries, digital refers to electronic devices and the internet. Therefore, we can 

conclude that digital well-being can be used to refer to the positive effects the use of 

technology can have on the human body and mind. 

According to the study of other partners on the definition of ‘digital wellbeing’ we can 

define that ‘the concept of wellbeing indicates a state that involves all aspects of the 

human being: it is the search for the best balance between the different spheres of 

life’. This dynamic concept does not only concern the biological, psychical and social 

sphere of the individual, but also the digital one. Currently, there is no precise 

                       

 

1  

https://hwbdigitalmedia.wixsite.com/hwb-digitalmedia-#!modus-operandi/c395
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definition of the term "digital wellbeing"; however, it can be described as a critical use 

of technology, considering both the positive aspects and the problems it can cause in 

people's lives. Digital wellbeing is the use of the Internet with a purpose aimed at 

achieving a goal, without the needs or deficiencies of daily life creating an effect of 

continuity and compulsive and harmful obsession. 

According to Jisc (2019), “digital wellbeing” is a term used to describe the impact of 

technologies and digital services on people’s mental, physical, social and emotional 

health. It is a complex concept that can be viewed from a variety of perspectives and 

across different contexts and situations: 

Individual perspective – personal, learning and work contexts: this involves identifying 

and understanding the positive benefits and any potential negative aspects of 

engaging with digital activities and being aware of ways to manage and control these 

to improve wellbeing. 

Societal or organizational perspective: providers of digital systems, services and 

content have a responsibility for ensuring that these are well-managed, supported, 

accessible and equitable. They also need to empower and build capability in users so 

that all who engage with them are equipped to do so in a way that supports and/ or 

improves their wellbeing. 

 

Figure 1: Model showing four aspects of digital wellbeing for individuals (IISC 2019) 
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The model above shows four aspects of individual digital wellbeing surrounded by 

eight good practice principles. At the bottom there are two triangles that represent the 

potential positive and negative impacts of technology on wellbeing. The middle 

triangle focuses on the potential for technologies to improve wellbeing and top triangle 

emphasizes that individuals need both awareness and capacity to change their digital 

practices. Adoption of the eight good practice principles will help colleges and 

universities to enhance and develop student and staff digital wellbeing and are further 

discussed in 9.1. 

The use of information and communication technologies (ICT) in households has 

increased in recent years, although there is still a gap between users and non-users 

(digital divide) which can be attributed to a number of factors: lack of infrastructure 

(particularly in rural areas), lack of computer literacy and skills needed to participate 

in the information society, or lack of interest in what the information society has to 

offer. 

ICT equipment in households, as well as the use of computers, the Internet and e-

commerce, largely conditions people's daily lives, at the workplace, in education and 

at home. In Spain the National Institute of Statistics observed the data through a 

survey on Equipment and Use of Information and Communication Technologies in 

households to understand the study. And according to that survey in the year 2021, 

93.9% of the population aged 16 to 74 used the Internet in the last three months, 

55.2%  shopped online in the last three months, 17.6% of employed people aged 16 

to 74 teleworked in the week prior to the interview. In addition, they observed the type 

of technology they used in their homes in terms of computers, quantity, mobile 

phones... Whether through a computer, a smartphone or any other device, the truth 

is that we spend more and more time online. Spain is below the global average with 

6 hours and 11 minutes. All this statistical data will help us to better understand the 

situation of new technologies in Spain, as well as help us to develop, evaluate and 

understand our project2. 

 

                       

 

2 https://www.ine.es/prensa/tich_2021.pdf 
 

https://www.ine.es/prensa/tich_2021.pdf
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ANALYSIS OF LEARNING NEEDS AT THE EUROPEAN LEVEL 
 

According to UNESCO (1992), learning needs are the needs which comprise both 

essential learning tools (such as literacy, oral expression, numeracy, and problem 

solving) and the basic learning content (such as knowledge, skills, values, and 

attitudes) required by human beings to be able to survive and to develop their full 

capacities, to live and work in dignity, to participate fully in development, to improve 

the quality of their lives, to make informed decisions, and to continue learning. The 

scope of basic learning needs and how they should be met varies with individual 

countries and cultures, and inevitably, changes with the passage of time.3 

The 21st century students are born into a digital world and they are called ‘digital 

borns’, and their learning needs differ from the previous generation. Instead of 

watching TV, listening to the radio or playing in the garden with their friends, they 

spend most of their time using technological tools such as computers, smartphones, 

tablets, etc. In this digital world, they play games, have fun, meet people and do their 

assignments. The pandemic caused by COVID-19 and prevention measures, such 

as successive lockdowns, lead to a rushed shift to the use of digital tools resulting, in 

some moments, in total dependency on technology. Besides its benefits being 

exposed to the digital world more than needed causes various problems too. One of 

them is cyberbullying. People of any age are exposed to cyberattacks even at schools 

and educational centres too. Although people or institutions take necessary 

precautions to protect their systems, leaving an open space may be an opportunity 

for crimes in cyberspace (identity theft, harassment of minors, connection filters, cloud 

services, intranets, and information searches).  

Internet and technology represent a useful tool in everyday use which is now 

indispensable. From 2021, the number of people connected to the internet has 

increased to almost 51 million (+ 1.7%), and above all those active on social platforms, 

which are over 43 million (+ 5.4%). Ownership of smartphones (97.3%) and desktop 

                       

 

3 http://www.ibe.unesco.org/en/glossary-curriculum-terminology/b/basic-learning-needs 

 

http://www.ibe.unesco.org/en/glossary-curriculum-terminology/b/basic-learning-needs
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or laptop computers (over 75%) also increased slightly, while the growth of 

smartwatches and smart homes is more evident.4 

Among the studies conducted by Di.te - Associazione Nazionale Dipendenze 

Tecnologiche Gap Cyberbullismo (project coordinator from Italy), one in particular 

involved 23,166 young people between 11 and 26 years (over 9,000 males, almost 

14,000 females) and revealed that 32.5% of respondents spend 4 and 6 hours online, 

17% of the sample stays connected between 7 and 10 hours, 13% exceed 10 hours. 

26-year-olds are the most at risk: even more than 3 out of 10 girls report spending 

more than 10 hours a day online, 40% of the sample checks the device every 10 

minutes. 

In addition, the time that the individual dedicates to surfing the Net and on social 

profiles has also increased, as declared by 40% of people. Each user has on average 

9 social profiles that create a complex and articulated digital identity. By increasing 

the number of social profiles and platforms used, the overall time spent online also 

increases. According to the survey by Di.te - Associazione Nazionale Dipendenze 

Tecnologiche Gap Cyberbullismo in collaboration with Skuola.net, 35% of over 9,000 

children between 11 and 21 years old are online between 11 and 14 hours a day, 

while before the lockdown only 15% reached 10 hours in front of the screen. 

Furthermore, the Italian National Institute of Statistics (ISTAT) data on internet 

addiction are somewhat worrying: adolescents between 13 and 20 years old usually 

isolate themselves; 75% of children between 12 and 14 connect to the Internet every 

day. According to the studies and analysis, there are many issues/phenomena such 

as pathological gambling, pathological online trading, compulsive shopping, 

information overloading, and cybersex evoked and increasing among teenagers and 

very young people in Italian society and as well as in many countries in the world. For 

more detailed information, please visit www.dipendenze.com. 

That is why at schools and in educational centres there is a need to learn 

cybersecurity techniques that act as a defence against cyberattacks. (Two-step 

authentication, limitation of administrator, network segmentation, blocking of back 

                       

 

4 https://wearesocial.com/it/blog / 2022/02 / digital-2022-the-Italian-data / 

http://www.dipendenze.com/
https://wearesocial.com/it/blog
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doors, backups, audits). Teachers are not being trained in this matter as agents 

involved in the education of minors or, if so, the training offer is scarce. Parents in 

general are also unaware of the risk of internet use. However, in partner countries 

educational authorities organise virtual and face-to face training or awareness 

meetings for parents. Especially eTwinning Schools are mostly aware of this and do 

trainings both for students and their parents (https://www.esafetylabel.eu/login). Gazi 

High School from Heraklion, Crete, is one of the first schools in Greece to enter the 

school certification process with the eSafety Label digital security label. The school 

has been participating since March 2014 in the European eSafety Label program for 

digital security, through which, after evaluation, it received the eSafety gold label on 

January 7, 2016. The eSafety Label is a Europe-wide accreditation and support 

service for schools, aiming to provide a secure and enriching environment, for safe 

access to online technology as part of the teaching and learning experience. 

The eSafety Label website aims to be a one-stop shop for teachers, heads of schools 

and ICT administrators when it comes to: 

● evaluating their school’s online safety 

● taking action to improve and reinforce it 

● sharing best practices among their peers 

Thanks to the eSafety Label Community, schools can review their own online safety 

infrastructure, policy and practices against national and international standards. In 

2020, 2139 schools from Türkiye won the eTwinning School Label and all these 

schools are signed in https://www.esafetylabel.eu/login  platform and aware of 

internet security and took necessary measures for internet security. 

Apart from all the mentioned above, more and more people are trained on internet 

security and ethics either by going to specialized centres or self-taught. It is true that 

the level of knowledge and sensitivity on this subject has increased on their part, but 

there is still a huge lack of knowledge. And it is not for lack of information but for lack 

of risk awareness. But it is a well-known fact that children are the ones who are most 

exposed to cyberbullying or cyber abuse when surfing the internet. 

According to the questionnaire applied to the teachers in project partner countries 

(Spain, Italy, Cyprus, Greece, Portugal and Turkey), the learning needs in this area 

are: 

https://www.esafetylabel.eu/login
https://www.esafetylabel.eu/login
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● Daily digital education for students; 

● Continuous digital education for parents and teachers; 

● Inculcate netiquette (use of ICT under rules of good manners and conduct); 

● Maintain fluid, constant and effective communication; 

● Look for valid, healthy and attractive leisure alternatives outside of ICT; 

● Establish rules, limits, schedules, situations, legal and recommended ages, 

both in the use of the Internet for educational purposes and for leisure; 

● Have a usage example that follows all these guidelines and is based on 

common sense; 

● Learn to use them under supervision of adults and not just be self-taught; 

● Show them the importance of privacy and the danger of uploading private and 

sensitive information to the Internet; 

● Teach them to protect devices with Internet access; 

● Make them aware of the consequences of irresponsible use of ICT; 

● Encourage critical thinking towards online information. 

 

WHY DO WE NEED INFORMATION TECHNOLOGY IN EDUCATION? 
 

Based on the field research carried out by the partners from Cyprus, Turkey, Italy, 

Greece, Portugal and Spain the following learning needs have been identified as the 

common ground:  

● Educating youth on the risks associated with the digital world.  

● Training youth to enhance their critical thinking when it comes to assessing 

online information.  

● Information on how to recognise a safe/unsafe website. 

● Information on healthy use of the digital world in regarding the hours spent 

online.  

● Best course of action to take when faced with cyberbullying or online 

harassment.  

According to the desk research of IES TORRE ALMIRANTE from Spain ‘learning 

needs’ arise from the educational institutions themselves, too. Not only individuals but 

educational centres/schools are also exposed to cyberattacks. These schools usually 
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do not have IT departments to protect their systems, leaving an open space for 

criminal in cyberspace (identity theft, harassment of minors, connection filters, cloud 

services, intranets, and information searches). That is why in the educational centre 

there is a need to learn cybersecurity techniques that act as a defence against 

cyberattacks (Two-step authentication, limitation of administrator, network 

segmentation, blocking of back doors, backups, audits). Teachers are not being 

trained in this matter as agents involved in the education of minors or, if so, the training 

offer is scarce.  

This is not the case in schools or at educational centres in Türkiye. Because 

educational centres and schools have their own IT departments and already taken 

necessary precautions to defend their systems in case of such cyberattacks. 

In national reports of partner countries, it is stated that some parents are still unaware 

of the risk of internet use, for example in Spain. More and more people are trained on 

it, either by going to specialized centres or self-taught. However, in Portugal, The Safer 

Internet Centre project was created in 2011 and managed by a consortium formed by 

the Portuguese National Centre for Cybersecurity, the Portuguese Ministry for 

Education, the Portuguese Institute for Youth and Sports, the Portuguese Foundation 

for Science and Technology, the Victim Support Portuguese Association, the Altice 

Foundation and Microsoft, states that as the internet becomes each time more 

massified, more risks come up with its use. On its official website, several online risks 

and behaviours are listed and described, such as online addictive behaviours, online 

shopping, phubbing, online unwanted communications, cyberbullying, online hate 

speech, profile and/or identity theft, grooming, sexting and sextortion. 

It is true that the level of knowledge and sensitivity on safer internet use has increased 

in all project partner countries as well as in the whole of Europe, but there is still a 

huge lack of knowledge. And it is not for lack of information but for lack of risk 

awareness. 

Based on the field research carried out by all partners, we can identify the following 

learning needs in detail. 

Functional use of the Internet 

● Awareness of a functional use of technologies; 

● Awareness of the risks of the Internet; 
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● Critical sense and autonomy in the management of the various digital - content 

learning strategies to protect yourself from disinformation; 

● Sharing knowledge of the main functions and characteristics of social media 

increasing awareness of the psychological dynamics underlying the 

functionality of social media, enhancing awareness of the risks connected to 

social media stimulating the positive and conscious use of social media 

inculcate netiquette (use of ICT under rules of good manners and conduct); 

● Daily digital education for students, continuous digital education for parents 

and teachers and Inculcate netiquette (use of ICT under rules of good manners 

and conduct); 

● Maintain fluid, constant and effective communication; 

● Look for valid, healthy and attractive leisure alternatives outside of ICT; 

● Establish rules, limits, schedules, situations, legal and recommended ages, 

both in the use of the Internet for educational purposes and for leisure; 

● Have a usage example that follows all these guidelines and is based on 

common sense; 

● Learn to use them under adult supervision and not just be self-taught; 

● Show them the importance of privacy and the danger of uploading private and 

sensitive information to the Internet; 

● Teach them to protect devices with Internet access; 

● Make them aware of the consequences of irresponsible use of ICT; 

● Encourage critical thinking towards online information. 

Network security 

● Understanding the various forms of aggressiveness online;  

● Reflecting personal ways of expressing aggressiveness online; 

● Acquiring a greater knowledge of the phenomenon of cyberbullying; 

● Acquiring greater awareness of the effects of cyberbullying on victims, 

perpetrators and accomplices; 

● Developing effective coping strategies aimed at defending the victim of 

cyberbullying episodes; 

● Developing effective coping strategies to defend yourself if involved in 

cyberbullying episodes. 
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  The objectives listed above can be achieved thanks to the development of life skills 

such as: 

● Self-awareness; 

● Empathy; 

● Creativity; 

● Critical sense; 

● Decision making; 

● Problem solving. 

 

THE STATE OF THE ART OF DIGITAL LEARNING /OR DISTANCE 
LEARNING IN EUROPE 
 

Digital education is a teaching and learning model based on digital technologies. 

Traditional education systems have evolved over the years but still need to modernise 

their teaching methods in order to integrate these digital technologies and meet the 

new learners’ needs. During the 21st century, the integration and innovative use of 

digital technologies in and for education have become a prior education policy across 

Europe. The rapid improvements in digital education technology increased the need 

for innovative learning approaches and a new learning culture using digital tools. 

Rapid digitalisation over the past decade has affected and transformed many aspects 

of work and daily life. The current digital evolutions are reshaping society, the labour 

market as well as work conditions. Digital technology, when used skilfully and 

effectively by educators, can fully support high-quality as well as inclusive education 

and training for all learners. It can facilitate better-fitted, flexible and student-centred 

learning, at all phases and stages of education and training. Digital technology can 

be a powerful and engaging tool for collaborative and creative learning. It can help 

learners and educators’ access, create and share digital content. It can also allow 

learning to take place beyond the school’s walls, providing freedom and flexibility to 

users. 

Education policymakers, school directorates, teachers, parents and even students 

renewed the idea of school not being just a physical institution but an open space for 

learning that should offer students the conditions to develop life-long skills. 

Technology became part of all aspects of school activities such as 
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learning/teaching/training and also administrative tasks as well as the development 

of skills and learnings of learners as individuals, citizens and professionals. The 

partner countries admitted that  students and teachers can acquire knowledge 

through different types of e-learning platforms. 

Distance education has arisen from the need to respond to the new social demands 

that face-to-face education has not been able to meet, but one cannot fully replace 

the other. Both can benefit each other. 

The Italian National Institute of Statistics reported that 45% of youths (6-17) 

experienced DL difficulties caused by inaccessibility to study devices (i.e., computer or 

tablet) or lack of internet connection. And this problem has been faced in all partner 

countries. In case of Turkey the Ministry of National Education has opened Internet 

transmitter centres in some central schools and students had access to Wi-Fi and 

attended their online sessions and did homework. And each partner solved such 

problems in cooperation with local public stakeholders or private ones. For example in 

Spain, CIDEAD (Centre of Information and Development of Distance Education, 

depending on the Secretary of the State for Education through the General Directorate 

for Regulated Vocational Training and Education Promotion within the General Sub 

directorate for Permanent Education is in charge of distance education) is the 

responsible for distance educational care throughout the national territory and distance 

educational care for Spanish citizens residing abroad, with the exception of the activity 

carried out, within the field of high-level sport and the regulation of state federated sport, 

by the state-owned. In Spain, education is a field that is decentralized, so each region 

has its own competences in Education, also in the blended and distance learning 

modalities. An analysis of the current situation of distance education allows us to verify 

that, in Spain, very varied initiatives are carried out, which show concern in fields very 

different from distance education. Most of these initiatives are in the field of formal 

education and are designed to meet the training needs of secondary and higher 

education. It follows that the areas of primary education are not considered likely to be 

implemented in the distance modality, even though in secondary education there are 

few cases in which this modality is offered.  

Another good example of state work from Cyprus titled “The National Strategy for a 

better Internet for children in Cyprus” (Εθνική στρατηγική για ένα καλύτερο διαδίκτυο 

https://www.esafecyprus.ac.cy/ethniki-stratigiki
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για τα παιδιά στην Κύπρο) is the official document addressing media literacy and the 

safe use of new media for young people in the island. 

The purpose of the national strategy for safe use of the Internet by children is to 

provide children with the opportunities and conditions for using the Internet creatively, 

safely, morally, and responsibly. The strategy is aimed at all stakeholders that 

contribute to the existence and development of the Internet, its content and services 

– and not just to the recipients and users of the Internet – in order to provide policy 

guidelines through priorities, conditions and incentives for developing measures and 

actions that promote a better internet for children.  Some of the aims of the National 

Strategy include: 

● The provision of opportunities for Internet users to develop the necessary 

knowledge, skills and attitudes to use the Internet (e.g. through educational 

programs); 

● Raising awareness of internet providers on the creative and secure internet; 

● Educating children and all those involved in children’s development on the safe 

use of the Internet; 

● Exploiting all opportunities through formal, informal, and non-formal learning to 

create a culture of safe use of the Internet by all stakeholders. 

Similar to the actions taken by the Ministry of National Education in Türkiye 

(eba.gov.tr) the Portuguese Ministry for Education also collaborated with the public 

national television, together with RTP and the Calouste Gulbenkian Foundation, and 

created #EstudoemCasa project. This consisted of school lessons of all subjects for 

all school years that were aired on national TV every day for students to watch as a 

resource for teachers to follow in the context of distance learning. For each lesson, 

resources and activity suggestions were made available for teachers and students on 

the official website of the project. There were two editions of this program, school years 

2019/2020 and 2020/2021. Official websites were created where all the materials and 

resource used during the televised lessons were uploaded to. Hence, guidelines to 

support teachers in monitoring and providing proper follow-up to students were also 

designed. For example, on the website Supporting Schools, a section regarding 

Distance Learning Methodologies provides information and suggestions on different 

methodologies, strategies platforms and tips for teachers. Methodologies and 

https://www.esafecyprus.ac.cy/ethniki-stratigiki


 

  
The European Commission's support for the production of this publication does not constitute an 

endorsement of the contents, which reflect the views only of the authors, and the Commission cannot 
be held responsible for any use which may be made of the information contained therein. 

15 

strategies: o Flipped classroom; o Individual work plans created by the students with 

guidance form the teacher; o Team work sessions; The European Commission 

support for the production of this publications does not constitute an endorsement of 

the contents which reflects the views only of the authors, and the Commission cannot 

be held responsible for any use which may be made of the information contained 

therein. o Weekly sessions for project presentation to colleagues and feedback; o Pair 

evaluation, where students submit an assignment for another colleague to give 

feedback and make comments//suggestions for improvement.  

Beginning with the Covid-19 pandemic all partners managed the distance learning 

very well. Especially teachers running eTwinning projects got used this period 

successfully. And the most important point was the evaluation of distance learning. 

Teachers mostly used the following distance evaluation and assessment tools for their 

teaching;  

● Socrative – a platform for the creation of quizzes, questionnaires and tests;  

● Mentimeter – an online platform that collects data in real-time and allows the 

use of gifs, games, slides, images and questionnaires in its presentations; 

● Kahoot – an online platform that allows the creation of quizzes;  

● Quizizz – similar to the aforementioned platforms, allows the teacher to take 

an existing quiz and adapt it. 

 

HOW TO PROMOTE THE DIGITAL WELL-BEING OF STUDENTS IN A 
DISTANCE LEARNING CONTEXT 

 

With the COVID-19 pandemic, distance education has not only become something 

developed in the institutions and organizations dedicated to it but schools across the 

country have been drawn into it. In light of the scientific evidence and the experiences 

of the partner countries in the use of digitalization in the education field, a series of 

initiatives to be undertaken to ensure an improvement in the levels of digital well-

being among teachers, students and their parents has been identified.  

For Teachers: 

● To send the study material and define the time that the student should dedicate 

to these activities (watch a video, read a document, and prepare an e-book,); 
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● To make a specific weekly schedule, find that does not have many distractions 

and coordinate the time defined by the teacher with real time that the student 

will spend; 

● Helping the students to develop critical thinking about the platforms used; 

● Creating digital detox experiences and/or making people reflect on actions 

without/before the use of technology; 

● Teaching a functional use of technology. 

For Children: 

● To control the time, they are connected on the internet, through computer, 

mobile phone or other similar dispositive; 

● to learn how to surf the net safety, accessing only suitable content for their age; 

● Sensitizing about the risks of prolonged use of technology. 

For Parents: 

● Consider technology like any other environment in children's lives; 

● Apply the same parenting criteria, know their virtual friends, know sites or 

applications they use; 

● Set limits and encourage recreational spaces, where technology has a low 

priority, especially with the little ones; 

● Assess face-to-face communication. In the little ones it is a key element of 

language development, more than a passive interaction with the screen. 

● Turn off all screens (including television) at least one hour before bedtime to 

improve your quality of sleep and avoid exposure to blue light, which is 

associated with changes in sleep patterns; 

● Keep mobile phones off the table, don't use them to keep the kid entertained; 

● Provide safe physical and online environments; 

● Incorporate digital wellbeing into existing policies and strategies, particularly 

accessibility and inclusion policies; 

● Provide inclusive and responsive services that support digital work or learning 

activities. 

Apart from all partner countries in their national report, Cyprus stated that there are 

no set guidelines for promoting the digital wellbeing of students in a distance learning 
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context. However, this European report may be a good recommendation and source 

for them. 

 

EQUALITY AND INCLUSION IN DIGITAL EDUCATION 

 

With respect to digital skills acquisition, another criticality emerges: the discriminating 

role of the socio-economic-cultural context of families in the educational field. 

According to Eurostat (2019), a quarter of low-income families today do not have 

computers and access to broadband, with strong differences within the EU in relation 

to household income. Students from families with graduate parents are significantly 

more digitally competent than their peers with less educated parents (63.7% vs 59, 

1%). 

Inclusive education is thinking not only about disabled people, it is also thinking about 

those who live in poverty and marginality, those who belong to non-majority ethnic 

groups, those who speak minority languages, those who live in remote areas, those 

who are marginalized due to gender, and in those who are deprived of liberty or 

custody. 

The objective of digital inclusion is to ensure that nobody is let out of a world that 

offers infinite possibilities. 

Due to these conditions each partner country took its remediation measures at local 

and national level with their stakeholders. For example  in case of Spain the Ministry 

of Education, Culture and Sports (current Ministry of Education and Vocational 

Training), promoted together with the Ministry of Industry, Energy and Tourism 

(current Ministry of Industry, Commerce and Tourism), the Ministry of Economy and 

Competitiveness (current Ministry of Economic Affairs and Digital Transformation) 

and the Public Business Entity Red.es, signed the collaboration agreement for the 

extension of access to ultra-fast broadband in Spanish educational centres, giving 

rise to the program called Connected Schools, with the aim of “providing Internet 

access” and “extending and consolidation the use of Information and Communication 

Technologies in the Spanish Educational System. A similar agreement was signed 

between the Ministry of Turkish National Education and Türk Telekom Company and 

81 provincial directorates of National Education set up Internet sharing networks at 
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various central schools where students who don’t have internet access for online 

courses or distance education will also have access to use laptops, computers or 

tablets to use in ICT labs. And almost all partner countries acted in the same way. For 

example, the Turkish Ministry of National Education had an agreement with the public 

body of TRT broadcasting channels and students who don’t have access to ICT or 

the Internet watched EBA TV on TRT Channels and studied their courses. 

 
Fig. 2 daily lesson program at TRT (a national public broadcasting channel) 

 

In all partner countries distance education system has not stopped for the students at 

the hospitals; the ongoing hospital-school-home initiative also combined investments 

in ICT equipment and teacher training. They aimed to set up distance learning 

facilities and to leverage the potential of ICT for promoting social inclusion. These 

initiatives serve also as pilot models for the development of an appropriate distance-

learning model for students living in isolated areas (small towns, islands or mountain 

communities), so that they may be offered the opportunity of a regular study program 

in their lower and upper secondary education when the circumstances do not meet 

the legal parameters for the opening of on-site classes5. The @urora project realized 

in Italy is a good example of best practices. 

                       

 

5 Avvisati, F., Hennessy, S., Kozma, R. B., & Vincent-Lancrin, S. (2013). Review of the Italian strategy for 

digital schools. 
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On July 21, 2020, the European Council agreed to create an exceptional temporary 

recovery instrument known as Next Generation EU for an amount of 750.00 million 

euros. The Recovery Fund guaranteed a coordinated European response with the 

Member States to face the economic and social consequences of the pandemic. All 

member countries benefited from this call and just as an example; The Spanish 

Government announced amounts worth 27.000 million euros for the year 2021, of 

which 1803 will be for the Ministry of Education and Vocational training. This 

educational fund had three fundamental objectives, and one of them was the 

digitalization of educational systems in support of digital skills. 

 

In 2020, it was approved the program “Educa en Digital” (Educate in Digital) which 

aims to support digital transformation in education in Spain. An initiative of the Ministry 

of Education and vocational training and the Ministry of Economic Affairs and Digital 

Transformation, through https://red.es/redes/ . 

The program was born to respond to the need to push the digitalization of the 

educational system in Spain, which reality was revealed with the sanitary emergency 

of COVID-19. 

According to the news published on March 11, 2022 on the website Re.es, through 

the “Educa in Digital” program- “Puesto educativo en el Hogar” (Educational Station 

at home”, 437.11 computers with connectivity have been delivered that facilitate 

digital education, both from home and in person, to students from families at risk, 

enrolled in educational centres supported with public funds from the entire national 

territory. 

Apart from similar implementations with partner countries, the educational institutions 

in Italy carried out periodic monitoring in order to be able to activate, in case of need, 

all the necessary actions aimed at guaranteeing the effective use of educational 

activities, especially for students with non-Italian citizenship who have just arrived in 

Italy, also with support agencies in the area, in order not to transform linguistic, socio-

economic-cultural differences into elements that aggravate the gap in opportunities 

between students. 

In the national report of Cyprus, it is stated that qualitative research had been carried 

out as a pilot implementation of the ENTELS self-assessment framework for schools 

https://red.es/redes/
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on digital skills development and Information and Communication Technologies (ICT) 

in inclusive education in Cyprus. Results suggested that participant schools overall 

identified themselves as “getting started” to “some progress” in all areas with the 

highest evaluation in the one corresponding to “school commitment in the integration 

of ICT skills of all students, including those with disabilities”. As a consequence of 

rapidly changing technological advancements, digital competences become a vital 

part of the education of learners with disabilities as the digital divide seems to be a 

reality among a variety of settings and groups of people.   

Despite all advances and improvements regarding equality and inclusion, most 

schools in Cyprus are not yet fully equipped and educated on how to use technology 

in a manner that is inclusive and equally accessible to all. 6 

As it was stated in its Greek partner’s national report, we concluded that according to 

the European Commission, digital inclusion is about enabling all people to contribute 

to and benefit from the digital economy and society. This means working on different 

aspects: 

● Access to ICT, ensuring infrastructure, affordable prices and also ease of use; 

● Assistive technologies which facilitate access for people with disabilities who 

would not otherwise be able to use them; 

● Digital literacy, including ICT training in basic education and lifelong learning 

for individuals; 

● Social inclusion, focusing on the most disadvantaged sectors of society with 

specific programmes that help them to enter the digital world. 

 

                       

 

6 https://in-cyprus.philenews.com/distance-learning-and-e-learning-the-new-trend-

in-cyprus-school-education/ 

https://www.researchgate.net/publication/320507800_Digital_Skills_Development_a
nd_ICT_in_Inclusive_Education_Experiences_from_Cyprus_Schools 

https://www.entelis.net/wp-content/uploads/2020/12/entelis_ict-
at_education_short_paper_for_white_paper.pdf 

 

https://in-cyprus.philenews.com/distance-learning-and-e-learning-the-new-trend-in-cyprus-school-education/
https://in-cyprus.philenews.com/distance-learning-and-e-learning-the-new-trend-in-cyprus-school-education/
https://www.researchgate.net/publication/320507800_Digital_Skills_Development_and_ICT_in_Inclusive_Education_Experiences_from_Cyprus_Schools
https://www.researchgate.net/publication/320507800_Digital_Skills_Development_and_ICT_in_Inclusive_Education_Experiences_from_Cyprus_Schools
https://www.entelis.net/wp-content/uploads/2020/12/entelis_ict-at_education_short_paper_for_white_paper.pdf
https://www.entelis.net/wp-content/uploads/2020/12/entelis_ict-at_education_short_paper_for_white_paper.pdf
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HOW TO PROMOTE THE DIGITAL WELL-BEING OF DISADVANTAGED 
STUDENTS 

 

During the time of school closures due to the covid-19 pandemic, it was revealed that 

students with special educational needs and disabilities had more difficulty following 

from their homes the content that was being provided to them by the school. In this 

complex scenario, children and adolescents with special educational needs and 

disabilities have suffered the most and the existing gap with their schoolmates has 

further widened (Asbury, 2020). To provide an adequate response to these needs, 

project partner countries (Italy, Portugal, Spain, Greece, Cyprus and Turkey) have 

developed numerous initiatives both at local and national levels.  

Social distancing and other limitations due to COVID-19 may cause negative 

psychological conditions such as anxiety and fear, and these may affect the well-

being of students and parents. Along with distance education, MoNE supported the 

psychological resilience of students and parents. To maintain the emotional health of 

students and parents, MoNE prepared psychosocial guides and shared them with the 

public. In these guides, students and parents are informed about the effects of 

COVID-19, and suggestions for parents to support their children’s well-being are 

provided. Considering the differences in target groups, guides are presented in three 

versions: For families, adults, and youth. 

Additionally, MoNE established a helpline for psychosocial support of students and 

parents. Psychological counsellors from the General Directorate of Special Education 

and Guidance response the calls and help the students and parents to cope with the 

undesirable effects of COVID-19. In all provinces of Turkey, 1,375 experts in 

Guidance and Research Centres (RAMs) are assigned to the support of psychological 

resilience of students and parents. This is the first comprehensive project by MoNE 

where students and parents can directly communicate with experts in all provinces of 

Türkiye. 

 For the students in special education, videos of specific courses and activities are 

prepared and uploaded to the EBA portal. In cooperation with non-governmental 

institutions and foundations for disabled people, MoNE also prepared videos, which 

focus on the self-care and fundamental skills of students. 
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Osmaniye MEM implemented a local project titled ‘Kulağım Sende’, coordinated by 

Osmaniye Guidance and Research Centre. In this project teachers from different 

branches and school counsellors provided online consulting services to all students 

including students need special education and their parents. Osmaniye governorship 

built ‘Vefa Ekibi’ to visit the disadvantaged students and their parents during the 

lockdown and supported them with school education or digital needs. It was also 

presented as an example of good practices at an online conference held by Centrul 

Judetean Resources Educational Arad in June 2020. 
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Similar activities are also realized in partner countries. For example in Italy  “IO 

DIGITO DA CASA7" (I type from home) project aimed at not leaving people with 

disabilities at home alone. The project was carried out by the group “Digital Coaches 

for Disability” that created specific virtual classrooms to encourage the development 

of communication in people with autism, severe language disorders, the absence of 

spoken language or limitations of various kinds. All this has led to an improvement in 

autonomy and to the social participation of the users, supported by devices that can 

facilitate their exchange with the centre and with families. Group video calls have 

been activated to make children understand that they can continue to see each other 

and interact even at a distance so as not to lose the sense of community and inclusion.  

Moreover, in Spain, the Educa en Digital program falls under axis 3, "Digital skills", of 

the Spain Digital 2025 Agenda. It has an initial budget of 236.5 million euros, of which 

Red.es will contribute 190 million with co-financing from European ERDF funds. It is 

an initiative aimed at achieving the digital transformation of education in the country 

as a whole. Account for this, with four axes. The first is related to the "educational 

position at home" in which the acquisition and distribution of computer equipment 

among the most vulnerable students in collaboration with the autonomous 

communities is framed. 

Digital tools help people with disabilities in two main areas of their lives: work and 

personal. On the one hand, information technology favours their personal autonomy 

when it comes to solving daily problems and procedures. It also makes it easier for 

them to access information and job opportunities. On the other hand, advances in this 

area allow people with physical or sensory disabilities to use a computer thanks to 

instruments, tools and adaptive interfaces. With regard to people with reduced 

mobility, for example, the incorporation of facial or voice recognition helps to facilitate 

the transfer or entry into certain spaces. 

Apart from other partners in this context, the Institute of Educational Policy (IEP) in 

Athens, Greece, implemented the requirements of Article 49 of the UN Convention on 

                       

 

7 http://www.abc-digitale.it/io-digito-da-casa/ 

 

http://www.abc-digitale.it/io-digito-da-casa/
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the Rights of Persons with Disabilities, according to which the text of the Convention 

should be made available in accessible formats. The UN Convention on the Rights of 

Persons with Disabilities is now accessible in the following formats: 

1. Greek Sign Language (GSL) 

2. Audio format by a native speaker of Greek 

3. Three (3) different font sizes 

4. Printed format in the Greek Braille Code 

5. Easy to Read format 

The Easy to Read format of the Convention is also available in other accessible 

formats, as in Greek Sign Language, in audio format, in printed format in the Greek 

Braille Code. The development of the Convention in accessible formats is based on 

the specifications for the development of accessible educational material of the 

Project: Design and Development of Accessible Educational & Instructional Material 

for Students with Disabilities. The project is financed and supported by the 

Operational Programme 'EDUCATION AND LIFELONG LEARNING’ under the 

National Strategic Reference Framework (NSRF 2007-2013). Core targeting of the 

projects includes the implementation of the principle of the disability movement 

"Nothing About Us without Us". The inclusion and contribution of people with 

disabilities is evident; the audio form, all forms of Braille and the production in Greek 

Sign Language, was conducted by the National Association for the Blind and Deaf 

natural signers of GSL. 

As an example of best practice on this topic, we need to know the case of Portugal. 

The website PORDATA (a Portuguese Database), 56% of Portuguese private 

households had a computer in 2009 (data for 2021 are not available), in 2021 87, 3% 

had access to the internet and 84, 1% had broadband internet access (2021). As a 

response to the digital transition Europe is facing, the current Portuguese 

Government presented a plan named Digital Portugal, this plan includes the program 

Digital School which aims at creating a universal digital identity and changing the 

education paradigm by universalising students and teachers’ access to computers 

and the internet, upskilling teachers, improving school’s access to internet and the 

integration on digital school manuals and other pedagogic materials. According to the 
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plan, this is the best way to promote inclusion in schools by guaranteeing that every 

student, regardless of their economic situation and location, finds in school the same 

digital opportunities and learn essential skills for 21 century’s life, society and job 

market. In September 2020, the Portuguese Government initiated the first phase of 

the Digital School program by offering one hundred thousand computers and 

broadband internet to students that benefit from financial support. In addition, the 

Ministry for Education started a set of different initiatives that include the diagnosis of 

teachers’ digital skills (mentioned in point 5) that intended to direct the program for 

the training and upskilling of teachers. 

The Portuguese Directorate-General for Education created in September 2021 the 

second edition of MOOC TIA (Massive Open Online Course on the use of 

Technologies for Inclusion and Accessibility). This consists of an online training on 

the use of educational and accessibility technologies by teachers and the educational 

community. The training was divided in five modules: Universal Drawing for Learning; 

Digital Accessibility; Technologies and Support Products; Software and Free 

Resources; Mobile Technologies and Apps. Hence, the Portuguese Directorate-

General for Education organises diverse webinars and promotes training through the 

online platform NAU. Through its official website, teachers and schools can ask for 

accessible resources and materials such as school books and manuals in Braille, 

manuals in daisy format, school manuals in digital format and embossed figures. We 

were also able to find a manual with Guidelines on Good Practices of Online Teaching 

for Deaf Students during the COVID-19 Pandemic Context. 

 

DIGITAL TOOLS USED IN SCHOOL EDUCATION IN PARTNER EUROPEAN 
COUNTRIES 
 

List of useful existing tools for Digital Wellbeing in Europe 

The COVID-19 pandemic has dramatically impacted the educational sector, 

accelerating the process of digitalization of the educational offer of a large majority of 

schools in partner countries as well it is in whole Europe. Just in Italy due to the 

sanitary crisis, 9 million students have been affected by complete or partial school 
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closures. And this is just a small total to see and understand the importance of 

integrating into digital education world rapidly. 

This situation has made technological innovations a priority for every educational 

institution, which had to remodel the training activity in virtual mode and activate 

distance learning, in order to carry out school programs of different types and levels. 

The most popular tool chosen was Google Suite for Education (G-suite). 

G-suite is ecology of digital tools from Google designed to host and distribute digital 

documents, communication, and collaboration through cloud-based technology. G 

Suite for Education has Google Drive and its varied distribution tools as its core. 

Through the use of Google Docs, Drive, Gmail, Forms, Jamboard, Groups, Calendar, 

and more, teachers can create virtual classes, track document changes, participate 

in discussions, etc... 

The main advantages of using G-suite are the low cost and the user-friendliness. 

Those schools which decided not to adopt G-suite were anyway able to provide 

distance education through the full exploitation of the functions offered by the 

electronic register (e.g. file sharing) and the use of video-conferencing tools, such as 

Zoom or Microsoft Teams. 

Furthermore, there is a variety of digital applications that are quite popular among 

teachers in partner countries, and that enabled them to realise active and student-

centred didactics even during the complete closures.  

Below is a significant, but not exhaustive, list of the most popular tools among Italian 

teachers, divided by categories and/or didactic functions: 

Presenting content and creating Infographics 

● Google Slides 

● PowerPoint 

● Prezi 

● Canva 

● Adobe Spark 

Collecting and sharing info and materials 
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● Google Drive 

● Padlet 

● Google Keep 

Creating quizzes and learning games 

● Kahoot 

● Quizzlet 

● Wordwall 

● Learning apps 

● Google Forn 

Creating and sharing mind and conceptual maps 

● Coggle 

● Mindomo 

● C-map 

● Vue 

● Popplet 

There are very good examples from the Greek partner that were used during the 

Covid-19 pandemic and total lockdown. One of them is the “Open eClass” 

(https://eclass.sch.gr/) platform is a complete e-Learning Management System and is 

the proposal of the Academic Internet (GUnet) to support Asynchronous Distance 

Learning Services. It is designed to enhance the educational process, is based on the 

philosophy of open-source software, is actively supported by GUnet and is freely 

distributed. The Open eClass platform is designed with the aim of implementing new 

educational actions. Central roles are those of the trainer and the trainee. In particular, 

the user - instructor can easily and quickly create easy-to-use and functional electronic 

lessons, using the educational material available (notes, presentations, texts, images, 

etc.). At the same time, the trainees acquire an alternative channel of access to the 

offered knowledge. The Open eClass platform supports Asynchronous Distance 

Learning services without restrictions and commitments. They can be accessed using 

a simple browser without the requirement of specialized technical knowledge. It is a 

secure, non-commercial online environment that supports multiple learning scenarios, 

https://eclass.sch.gr/
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offering the ability to personalize and use different learning models. Digital lessons 

from every corner of Greece such as remote islands, mountain villages, but also large 

urban centres find a common meeting place in a Greek e-learning platform. It is worth 

mentioning that the Electronic School Classroom uses the Open eClass platform, 

which is purely Greek, is developed within the Academic Institutions of the country and 

has been distributed free of charge since 2003. The second good example is the e-

me Digital Educational Platform (https://e-me.edu.gr). It is a modern, collaborative, 

social and scalable digital platform for students and teachers. It provides a secure 

digital workplace and collaboration and is available from the Ministry of Education & 

Religions as an asynchronous education platform for Greek schools. Another good 

example that deserves to be mentioned from Greek partner is utilised CiscoWebex 

Meetings (https://webex.sch.gr/). It matches the needs of synchronous distance 

learning in public schools in Greece. 

However, in Portugal and in Türkiye each school is free to choose what platforms to 

use; in Portugal, Moodle is the most recurrent one but in Türkiye zoom and the 

eba.gov.tr portal are the most effective ones. During the recurrent lockdowns, 

platforms like Microsoft Teams, ZOOM and Google Meets, Gmail or other email 

platforms and WhatsApp were the most used. 

Although it is almost the same it needs to be mentioned that according to the study 

done by the Portuguese Catholic University and coordinated by the European 

Commission’s Joint Research Centre, it is concluded that the computer was one of the 

least used tools before the pandemic, tablets and smartphones being the preferred 

devices by children, teenagers and even adults. However, during lockdowns families 

realised how important and useful a computer is especially for educational purposes 

as it became the main device used by children and youngsters to have classes, do 

assignments and homework, and study. According to the same study, at first, it was 

not easy to adapt as not all families had computers or proper access to the internet or 

even knew how to use the digital tools required. Some families reported that teachers 

were trying several different tools, which did not make it clear how to proceed at first. 

Most children and young people had never used videoconference platforms before the 

pandemic, so at first most of them required their parents help to use these 

technologies. Given this, the report concluded that the use of technologies and digital 

tools in education was intensified due to the pandemics and even though most 

https://e-me.edu.gr/
https://webex.sch.gr/
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students, especially children, were not familiar with most of the tools used, by the end 

of the forced digital learning period they were familiar with them and did not require 

assistance to use them. Another conclusion is that, before the pandemic the use of 

digital tools in schools was not standardized and there were not sufficient guidelines 

on what tools to use or how to use them, and not every parent and/or student was 

familiar with the use of the tools or had the devices and conditions to benefit from 

digital education. The pandemic, led to the creation of some guidelines on how to use 

and be safe while using some of the most common digital tools, but also to the 

widening of the gap between students who have access to digital tools and the ones 

who do not. Hence, it seems that there is not still a clear and standard framework for 

schools on which tools to use and how to use them, each school and teacher having 

the freedom to select which ones to use, but now with access to organised information 

of diverse tools that is available. 

Türkiye is also one of the countries that managed the process of transition to distance 

and digital education. The Ministry of National Education highly cares about the 

quality of education and gives better opportunities for every student, not only in some 

big cities but also in all provinces and towns. It is appreciated that improving the 

quality in rural areas could help the total development of the country. Schools around 

the country have been equipped with LCD Interactive Boards and tablets first. About 

400 thousand LCD interactive boards have been set up in the classes. About 20 

thousand A3 and A4 printers have been delivered to the schools 737.000 tablets have 

been distributed to both students and teachers in 81 provinces. About 300 thousand 

teachers have been trained in in-service training courses and a high number of e-

content has been prepared or purchased. And all e-contents are uploaded on the e-

library- EBA portal. 

EBA-Educational Informatics Network (www.eba.gov.tr) is a social educational 

platform where you can reach reliable and revised learning digital materials 

categorized in accordance with the class level. EBA is designed for all stakeholders 

in education, especially teachers and students. It has got around 20 million registered 

users. Both teachers, students and even parents can register on the EBA network. 

Teachers and Students have access to digital e-contents. There are different modules 

in the EBA portal and these are; 

http://www.eba.gov.tr/
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● News Module: News module is designed for providing best use-cases which 

has been done by teachers and students so that everyone should hear and see 

them. 

● E-content Module: E-content module is designed for independently educational 

portals to meet at the same address and to provide free usage within the 

network of schools. 

● E-Magazine Module: E-Magazine module is designed for educational 

magazines to meet at the same address and to provide free usage within the 

network of schools or from anywhere for free. 

● E-Book Module: E-Book module is designed to be able to use textbooks as e-

books in PDF format for downloading to their tablets or boards. 

● Video Module: Video module was designed to provide a single address that can 

be able to shown the educational purpose videos in the lessons 

● Audio Module: *Audio module is designed to be able to use course support, 

history and culture programs, audiobooks, and foreign language listening 

*Downloadable on students’ tablets or boards. *Rich material for disabled 

students (visually impaired students) 

● Visual Module: The purpose of this module is to reinforce the education with 

visuals and to display our cultural heritage with electronic photos. 30.000 

photographs from the private archive of YEĞİTEK (Innovation and Educational 

Technologies Institution) and totally   56.182 visual can be found there. 

● E-Documents Module: This module allows the users to share their documents 

with everyone in downloadable format. 

● Forum Module: In this module, teachers can open discussions and give 

feedback to each other. They can ask questions to users. They can get and 

give ideas about creating and using e-content. 

Apart from EBA modules, the Fun and Entertainment section is available for 

those who get bored after a tiring lesson. Students can play those games for 

free. 

Media literacy is a “catchy” term nowadays but not much of ground-work is done to 

support the ability for conscious consumption of media-distributed messages. This 

was stated during a recent gathering of the EC body, Media Literacy Expert Group. 

“Media literacy” is defined by MLEG as an umbrella expression including all technical, 
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cognitive, social, civic, and creative capacities that allow a citizen to access the media, 

have critical understanding and to interact with it. 

MLEG in June 2018 summarised the research carried out among EU citizens and 

concluded that there is a “need for strengthening efforts in increasing media literacy 

at all levels”. 

Some tools, which have been designed to improve digital wellbeing of people in 

Europe and make them more media literate, are the following: 

Tune is a Chrome extension that helps people control the volume of the conversation 

they see. It allows people to customize how much toxicity they want to see in 

comments across the internet, especially on social media channels including 

YouTube, Facebook, Twitter or Reddit. 

This experimental tool lets you turn the volume of toxic comments down for “zen 

mode” to skip comments completely or turn it up to see everything—even the mean 

stuff. Or you can set the volume somewhere in between to customize the level of 

toxicity (e.g., attacks, insults, profanity, etc.) you’re willing to see in comments. 

This experimental tool lets you turn the volume of toxic comments down for 

“zenmode” to skip comments completely or turn it up to see everything—even the 

mean stuff. Or you can set the volume somewhere in between to customize the level 

of toxicity (e.g., attacks, insults, profanity, etc.) you’re willing to see in comments. 

R;ppl is a tool that helps to intercept harmful content relating to self-harm and/or 

suicide through innovative technology. The engine ensures that all users searching 

for harmful content online are presented with an opportunity of hope that things can 

and will get better, offering immediate mental health support and resources. It works 

as a browser extension for Chrome and Microsoft edge to minimise the risks of the 

internet while harnessing its potential for good. 

Screen Stopwatch developed by Google Creative Lab, the engine consists of a 

counter that starts running as soon as you unlock your mobile phone. This helps 

people keep track of the amount of time they spend online.  

EU Vs DiSiNFO is a page with quizzes and games designed to educate people on 

spotting disinformation and being more critical towards information they find online. 

EUvsDisinfo quiz - EU vs DISINFORMATION 

https://chrome.google.com/webstore/detail/tune-experimental/gdfknffdmmjakmlikbpdngpcpbbfhbnp?hl=en&utm_source=pocket_mylist
https://www.ripplesuicideprevention.com/
https://experiments.withgoogle.com/screen-stopwatch
https://euvsdisinfo.eu/quizzes/euvsdisinfo/
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EAVI – the European Association for Viewers Interests – is an international non-profit 

organisation registered in Brussels which advocates media literacy and full 

citizenship. 

EAVI supports the adoption of initiatives that enable citizens to read, write and 

participate in public life through the media. EAVI provides lesson plans for educators 

guiding them on how to support students in developing the necessary skills, such as 

critical thinking, as well as acquiring the mechanisms which will help them detect and 

decode misleading content in the media. 

Lesson Plan: Identifying misleading images in the media - EAVI 

Through capacity-building resources, such as curricula development, policy 

guidelines and articulation, and assessment framework, UNESCO supports the 

development of MIL (Media and Information Literacy) competencies among people. 

Free and open online courses are available for self-paced learning about MIL. 

Through media and information technologies, the Organisation facilitates networking 

and research through the Global Alliance for Partnerships on MIL (GAPMIL) and MIL 

University Network. The recently launched MIL CLICKS social media initiative is also 

part of UNESCO’s strategy to enable media and information literate societies. 

The News Literacy Project, a nonpartisan national education non-profit, provides 

programs and resources for educators and the public to teach, learn and share the 

abilities needed to be smart, active consumers of news and information and equal 

and engaged participants in a democracy. 

News Literacy Project 

The CML MediaLit Kit™ provides, for the first time, an accessible, integrated, 

research-based teaching strategy needed to assist schools and districts in organizing 

and structuring teaching activities using a media literacy lens. Based on 

longstanding theoretical foundations and a research-based approach, 

education tools contained in the CML MediaLit Kit™ reflect a philosophy 

of empowerment through education and articulate the key components of an 

inquiry-based media literacy education. 

 

01a_mlkorientation_rev2_0.pdf (medialit.org) 

https://eavi.eu/lesson-plan-identifying-misleading-images-in-the-media/
http://www.unesco.org/new/en/communication-and-information/media-development/media-literacy/online-mil-and-intercultural-dialogue-courses/
http://www.unesco.org/new/en/gapmil
http://www.unesco.org/new/en/communication-and-information/media-development/media-literacy/mil-and-intercultural-dialogue-university-network/
http://www.unesco.org/new/en/communication-and-information/media-development/media-literacy/mil-and-intercultural-dialogue-university-network/
http://en.unesco.org/MILCLICKS
https://newslit.org/
http://digitalcommons.uri.edu/jmle/vol6/iss2/6/
http://www.medialit.org/sites/default/files/Injury%20Prevention%20Journal%202013.pdf
http://www.medialit.org/sites/default/files/11_CMLEducPhil.pdf
https://www.medialit.org/sites/default/files/01a_mlkorientation_rev2_0.pdf
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Greek Safer Internet Centre provides users with educational videos regarding cyber 

security.  

(22) Ελληνικό Κέντρο Ασφαλούς Διαδικτύου - SaferInternet4Kids - Greek Safer 

Internet Center - YouTube 

Moreover the following digital tools are the most preferred ones by the teachers and 

students especially in eTwinning and digital learning portals. These are: 

Presenting content and creating Infographics 

Google Slides 

PowerPoint 

Prezi 

Canva 

Adobe Spark 

Collecting and sharing info and materials 

Google Drive 

Padlet 

Google Keep 

Creating quizzes and learning games 

Kahoot 

Quizzlet 

Wordwall 

Learning apps 

Google Forms 

Creating and sharing mind and conceptual maps 

Coggle 

Mindomo 

C-map 

Vue 

https://www.youtube.com/channel/UCyoFGbZi2XQnxwwI9C0A4KQ
https://www.youtube.com/channel/UCyoFGbZi2XQnxwwI9C0A4KQ
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Popplet 

Apart from the commonly used digital tools by all partners Spain uses 

- Moodle Platform hosted on the central servers of the Regional Ministry of Education 

and Sport, will be available to all publicly funded educational centres in Andalusia to 

facilitate the digital learning environment during the academic year 2021-2022. The 

virtual classrooms and content generated in Moodle Centres during the 2020-2021 

academic year will continue to be available until 30 September 2021 (inclusive) to 

facilitate the back-up of this content. https://moodle.org/?lang=es 

- Google Workspace (formerly GSuite) and Microsoft 365 education platforms. 

Google and Microsoft technology companies, in the 2021-2022 academic year, the 

platforms will be made available to educational centres. 

https://www.juntadeandalucia.es/educacion/eaprendizaje 

Information about the operation of the Virtual Classroom platform service is available 

in the eLearning web space: 

https://www.juntadeandalucia.es/educacion/eaprendizaje 

2-. Digital educational resources. In order to facilitate the creation and use of digital 

educational resources, the centres have at their disposal the eLearning web space: 

https://www.juntadeandalucia.es/educacion/eaprendizaje 

 It hosts, among others, a search engine for Open Educational Resources, 

information on online courses open to the entire Educational Community 

(MOOCEdu), resources for the implementation of educational projects, and 

information and links to the Programmes for Educational Innovation. 

 3-. Presence on the Internet. The centres will be able to set up a website where 

they will centralize all the necessary information for the educational community, 

especially that referring to the prevention, protection, surveillance and health 

promotion measures that have been established and the COVID-19 action protocol 

and its updates. To this end, the centres have the Blogs Averroes service: 

https://blogsaverroes.juntadeandalucia.es, which allows the creation of educational 

blogs and centre web spaces. 

4-. Platform for the Management of the Andalusian Education System: 

https://moodle.org/?lang=es
https://www.juntadeandalucia.es/educacion/eaprendizaje
https://www.juntadeandalucia.es/educacion/eaprendizaje
https://www.juntadeandalucia.es/educacion/eaprendizaje
https://www.juntadeandalucia.es/educacion/eaprendizaje
https://blogsaverroes.juntadeandalucia.es/
https://blogsaverroes.juntadeandalucia.es/
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https://administracionelectronica.gob.es/ctt/seneca/infoadicional#.YkQxkudBzIU  

https://seneca.juntadeandalucia.es/seneca/jsp/portal/ 

Seneca information system is the instrument for the integral telematics 

management of educational centres, educational support services, programs and 

activities of the Andalusian educational system, through the use of ICT in a secure 

and integrated environment, favouring equal access of the population to educational 

services. From a functional point of view, Seneca is made up of the following modules: 

 - Functional Core Modules: they form the basis of academic and administrative 

management from three approaches: students (management of their academic and 

administrative life cycle), educational centre (management, calendar, study plans, 

etc.) and staff (management of the teaching staff at the centre). 

- Educational Policy Support Modules: these modules respond to the management 

and monitoring derived from the regulation of specific educational policy programmes 

or initiatives. 

- E-administration modules: Seneca incorporates AE components of the JA such 

as @firma, the Aries telematic register, the SCSP Platform, Notary, Corporate SMS 

Platform, etc., for the remote processing of administrative procedures. 

- Virtual Secretary's Office modules: allows students and families to interact with 

the centre telematically and to carry out administrative procedures. 

- Centre-Family Telematic Relationship Modules (Pasen): form the alternative 

channel for the promotion of communication and collaboration between centres and 

families. 

- Architecture module: includes configuration, user management, general browsing 

functionalities, data management and processes. 

5-. Helvia Platform: Educational Platform for the creation of virtual communities. 

The educational platform for Andalusian ICT centres, HELVIA, is a powerful tool within 

the school environment that allows organizing curricular contents, planning school 

tasks and establishing a communication system between students and teachers, not 

only in the centre itself but also in any other of the network of Andalusian ICT centres 

https://administracionelectronica.gob.es/ctt/seneca/infoadicional#.YkQxkudBzIU
https://seneca.juntadeandalucia.es/seneca/jsp/portal/
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in Andalusia. The HELVIA educational platform is developed in open source software 

for Andalusia. 

https://www.juntadeandalucia.es/educacion/cga/sigila-

ext/html/zonas/consultas/consultas.php?id=96 

From the organizational point of view, the project was led by the senior management 

of the Regional Ministry and the DDGG involved in its development, and the technical 

maintenance team is based on different working groups made up of public employees 

and staff from collaborating companies. 

 

HOW TO CHOOSE AND EVALUATE WEBSITE PLATFORMS 

 

Schools should ensure unity in the didactic action with respect to the use of platforms, 

spaces for archiving, registers for the communication and management of lessons 

and other activities, in order to simplify the use of the lessons themselves as well as 

the retrieval of materials, also for the benefit of those students who have greater 

difficulty in organizing their work. For this purpose, each educational institution 

identifies a platform that meets the necessary data security requirements to 

guarantee privacy, also taking into account the management opportunities of this form 

of teaching that are within the functionalities of the electronic register, ensuring an 

easy performance of the synchronous activity also, possibly, by darkening the 

surrounding environment and making it usable, whatever the type of device 

(smartphone, tablet, PC) or operating system available. 

Platforms and tools should be the same for all students in order to strengthen a sense 

of belonging and sharing goals (Benigno et al., 2007). The number of platforms used 

should not be excessive in order not to create a sense of loss in the student. Aspects 

such as the possibility of initiating synchronous cooperative and interactive activities 

for the whole class and at the same time guaranteeing feedback to individuals or small 

groups are equally important. An equally important factor to consider in the choice of 

a learning environment should be the possibility of initiating collaborative teaching 

activities between classes and between teachers to stimulate possible links between 

different topics and metacognitive strategies (Parmigiani et al., 2020). In general, it 

should also ensure a functional organization and arrangement of resources within it, 

https://www.juntadeandalucia.es/educacion/cga/sigila-ext/html/zonas/consultas/consultas.php?id=96
https://www.juntadeandalucia.es/educacion/cga/sigila-ext/html/zonas/consultas/consultas.php?id=96
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perhaps based on a semantic search and guarantee user-friendly interfaces. Finally, 

it should also consider the elements of gamification in its resources, e.g., by providing 

a reasonable number of self-elements such as points, levels, 

The platforms and tools used in partner countries’ schools are public and accessible 

to both teachers and students. Even so, in order to control and diagnose the digital 

transformation of education in the different centres, the starting point is the diagnosis 

of the centre which is developed through the Digital Action Plan (hereinafter PAD), 

which encompasses three areas of action: the organization and management of the 

educational centres, the teaching-learning processes, and information and 

communication, both internal and external.  This establishes the "Diagnosis of digital 

competence". 

For detailed information on how to choose and evaluate website platforms in Spain 

you can visit the link below: 

https://www.juntadeandalucia.es/educacion/portals/delegate/content/03ca3454-

5d83-4b1e-aaae-1530eac8837f/Instrucciones%20TDE,%20curso%202021-2022 

In Greece and in Türkiye teachers and students used networks set up by MoNE in 

digital education. In Greece the platforms eme and eclass have been designed for 

the Ministry of Education and Religions and are used for asynchronous education. 

Every teacher and every student have an account at the Panhellenic school network. 

It is the national network of the Ministry of Education and Religions (YPAITH) and was 

established in 2000. It connects all schools electronically and securely, including 

foreign units, the services of the Ministry of Education at the regional level, teachers, 

students, education staff and other agencies of the Ministry of Education (GAK, 

Libraries, etc). Moreover, it provides specially designed e-learning, communication & 

collaboration services, e-government services, as well as assistance services to all 

schools and it fully certifies all members of the school community.  

According to Megalou et al. (2015), e-me was designed and is being developed by 

CTI “Diophantus” in the context of the “Digital School” large scale initiative of the 

Hellenic Ministry of Education (MoE) for the modernization of school education in 

Greece. It implements a core part of the digital infrastructure that is currently being 

developed for Greek schools of primary and secondary education. More particularly, 

e-me is one of the three key pillars of a five-year flagship project† for the school digital 

https://www.juntadeandalucia.es/educacion/portals/delegate/content/03ca3454-5d83-4b1e-aaae-1530eac8837f/Instrucciones%20TDE,%20curso%202021-2022
https://www.juntadeandalucia.es/educacion/portals/delegate/content/03ca3454-5d83-4b1e-aaae-1530eac8837f/Instrucciones%20TDE,%20curso%202021-2022
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educational content, started in 2010 (dschool.edu.gr). The other two pillars are a) the 

creation of interactive textbooks for all school disciplines (e-books.edu.gr); this activity 

has triggered the development of some thousands of Learning Objects (Open 

Educational Resources - OERs), and b) the design, development and operation of an 

ecosystem of digital Learning Repositories under the name “Photodentro” 

(photodentro.edu.gr), along with the Greek Aggregator of Educational Content, a 

national service for harvesting and accumulating educational metadata from various 

repositories. e-me follows the concepts of Personal Learning Environments. 

E-class is a secure, non-commercial online environment that supports multiple 

learning scenarios, offering the ability to personalize and use different learning 

models. It is worth mentioning that e-class uses the Open eClass platform, which is 

purely Greek, is developed within the Academic Institutions of the country and has 

been distributed free of charge since 2003. 

Similar to this implementation and network in Türkiye set up and coordinated by the 

Ministry of Turkish National Education, EBA. It is set and used both for students and 

teachers and school administrative. Teachers can upload didactic materials, visuals, 

assessment test on his/her portal and give allowance to students to do their works or 

take the assessment test or upload their works.  
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ASSESSMENT OF DIGITAL LEARNING/TEACHING 
 

Assessment and evaluation have always been a tricky and hard part of the education 

system as well as it is in real life. Teachers agreed that those written exams are the 

most reliable ones for the assessment of learning and teaching outputs. Observation 

sheets, quizzes, checklists, oral presentations, performance and project works have 

been used for years in the traditional school systems.  

In the distance or blended learning or in some eTwinning and Scientix projects 

learning or project outcomes are evaluated or assessed via different online 

evaluation/assessment tools. Online assessment tools are scientifically designed 

to help recruiters test aptitude, cognitive ability, communication, and many 

other skills. These tools come with auto-evaluation, report generation, and even 

grading features that transform a slow recruitment process into a fast-paced one. 

According to the national reports of partners and in some online training activities the 

mostly used tools assessment and evaluation tools are : 

Socrative - quizzes and questions with real-time grading.  

Google Forms - easy to use and COPPA/FERPA compliant. 

Mentimeter - pre-built education templates.  

Poll Everywhere - used by 300,000 teachers.  

Kahoot - game-based assessment tool 

Spring Suite. iSpring Suite is a comprehensive eLearning authoring toolkit.  

Socrative. Socrative is a quiz making tool that enables you to create tests with 

multiple-choice, true/false, and short answer questions. ... 

Spiral. ... 

Peer grade. ... 

Ed Puzzle. ... 

Mentimeter. ... 

Google Forms. ... 

Quizalize 
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SCHOOL RULES AND REGULATIONS IN DIGITAL LEARNING/TEACHING 
 

During the Covid-19 period the educational authorities in the world settled the 

necessary rules and regulations in distance/digital/blended or e-learning as well as in 

project partner countries. In the case of Türkiye the Ministry of National Education 

had set out the laws and regulations in its 2023 Vision and had started 

implementations in the early 2000s. 

 The Digital Agenda 2025, “An agenda for digital transformation of Spain”, identifies 

digital skills as the third of its ten strategic axes aimed at promoting sustainable and 

inclusive economic growth, distinguishes four types of digital skills, among which is 

digital skills in education: those that enable lifelong learning. Both primary and 

secondary education studies and professional training courses not specialized in 

digitalization must provide the necessary digital skills to guarantee the full integration 

and active participation in life in society. These skills are particularly important 

because they provide everyone with the necessary tools to update and develop 

personally and professionally, adapting to continuous change. 

Organic Law 2/2006 of 3 May on Education established in Article 102.3 that 

educational administrations shall promote the use of information and communication 

technologies, establishing specific training programmes in this field. Article 111.bis.5 

of the aforementioned law establishes that the educational administrations and school 

management teams shall promote the use of information and communication 

technologies in the classroom as an appropriate and valuable didactic medium for 

carrying out teaching and learning tasks. https://www.boe.es/buscar/pdf/2006/BOE-

A-2006-7899-consolidado.pdf 

Organic Law 3/2020, of December 29, which modifies Organic Law 2/2006, of 

May 3, on Education (LOMLOE) highlights, in its preamble, the importance of digital 

competence to reinforce equity and the inclusive capacity of the system, whose main 

backbone is comprehensive education. 

Pointing out that the educational system will guarantee the full insertion of students 

in the digital society and the learning of responsible consumption and a critical and 

safe use of digital media and respectful of human dignity, social justice and 

https://www.boe.es/buscar/pdf/2006/BOE-A-2006-7899-consolidado.pdf
https://www.boe.es/buscar/pdf/2006/BOE-A-2006-7899-consolidado.pdf
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environmental sustainability, constitutional values, fundamental rights and, 

particularly with respect and guarantee of personal and family privacy and the 

protection of personal data. To achieve this objective, among other actions, it 

incorporates a new area of action in the Educational Project of educational centres: a 

digital strategy, which promotes the use of information and communication 

technologies (ICT) in the classroom as a didactic medium. Appropriate and valuable 

to carry out the tasks of teaching and learning. 

For all measures framed within the development of digital skills for compulsory 

education, it should be remembered that educational skills are transferred to the 

Autonomous Communities. However, the collaboration between the central 

government and the autonomies has been constant when it comes to promoting the 

use of ICT in schools. 

However, in Italy The National Association of Technological Addictions, GAP and 

Cyberbullying ODV has created the #DIGITAL WELLNESS Certification Path "The 

digital skills of the school", which proposes to analyse and evaluate the current level 

of digital skills of the school through 5 levels of observation. 

These 5 levels identify a cumulative path of recognition and acquisition of the 

necessary skills to be able to qualify the Institute as fully adequate to provide tools 

and processes oriented towards the Digital Wellbeing of its interlocutors (Students, 

Teachers, Parents). Therefore, a score has been assigned to each level, assigned so 

as to be able to identify the degree of digital well-being present and the training 

objectives necessary to orient oneself in the following three years, to complete the 

acquisition of the lacking skills. 

This path intends to involve the various components of the school institution, starting 

from the top figures (Headmaster/mistress) and the representatives of the specific 

areas relating to Digital Skills (Digital Animator, Head of Cyberbullying, staff 

responsible for specific tasks, e.g. Computer support to teachers; Inclusion and 

integration - Interventions and services for students, etc.), teaching staff, students, 

parents.8 

                       

 

8 www.dipendenze.com/certificazioni-benessere-digitale 

http://www.dipendenze.com/certificazioni-benessere-digitale
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In case of rules and regulations in Italy The Italian Ministry of Education launched in 

2007 a National Plan for Digital Schools (Piano Nazionale Scuola Digitale - PNSD) to 

mainstream Information Communication Technology (ICT) in Italian classrooms and 

use technology as a catalyser of innovation in Italian education, hopefully conducting 

to new teaching practices, new models of school organization, new products and tools 

to support quality teaching9. 

The Italian National Plan for Digital Education is a policy launched by the Ministry of 

Education, University and Research for setting up a comprehensive innovation 

strategy across Italy's school system and bringing it into the digital age. It is one of 

the pillars of “La Buona Scuola” school reform (Law 107/2015), a vision for concrete 

action reflecting the government's response to the most significant challenges for 

innovation in the public administration system. Innovation in the school system and 

digital education opportunities are key drivers of this vision.  

This Plan is not a simple order for the deployment of technology; no educational 

process takes place without intensive teacher-student interaction, and technology 

cannot be separated from this fundamental human relationship. Simply introducing 

more technology in schools is no longer sufficient; if we concentrate our efforts solely 

on technology we risk ignoring the larger issues, namely knowledge and culture. This 

Plan answers the call for a long-term vision for Education in the digital age directly 

linked to the challenges that all of society faces in applying and promoting life-long 

and life-wide learning, in both formal and non-formal contexts. This has been 

confirmed by the High-Level Conference of the European Commission in December 

2014, by several publications of the OECD's Centre for Educational Research and 

Innovation, by the World Economic Forum's New Vision for Education Report and by 

studies such as the Ambrosetti think tank's "Education for the 21st century"10. 

 

                       

 

9 https://www.miur.gov.it/scuola-digitale  

 

10 https://www.istruzione.it/scuola_digitale/index.shtml  

https://www.miur.gov.it/scuola-digitale
https://www.istruzione.it/scuola_digitale/index.shtml
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SCHOOL MANAGERS’ VIEWS AND OPINIONS ON DIGITAL WELLBEING 
@SCHOOL 
 

In order to understand the views of school managers on Digital Wellbeing@School 

Osmaniye MEM formed a focus group of 16 school managers from different types of 

schools and asked them some questions. The questions and their answers are: 

Q1. Do you think that interaction with students will increase with the integration of 

digital tools into courses and that your students will better understand and improve 

their grades as a result? 

16 school managers took the questionnaire and 3 of them said ‘NO’ and 13 said ‘YES’. 

 

 

Q2. Do you think that the proliferation of digital tools such as smartphones, tablets 

and laptops and integration into education will help students to participate in the 

learning process? 

16 school managers took the questionnaire and 4 of them said ‘NO’ and 12 said ‘YES’. 
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Q3. Students need to be constantly informed about internet security and parents 

should be included in this process. 

16 school managers took the questionnaire and all of them said ‘YES’. 

 

 

Q4. Teacher training is needed to capture the effective use and innovation of 

information tools and internet connectivity in courses. 

Only 2 school manager said teachers do not need to capture the effective use and 

innovation of information tools and internet connectivity in courses. But, 14 school 

managers think they do. And the expected and accepted result is this one. 
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Q5. Digital well-being (effective use of information tools) at school is ensured by the 

ability to distinguish safe web sites and use the information tools for their intended 

purpose. 

Out of 16 school managers, 2 of them completely disagree ,1 of them agree to some 

extent and 1 of them agrees on the topic and the rest 12 school managers completely 

agree that digital well-being at school is ensured by the ability to distinguish safe web 

sites and use the information tools for their intended purpose. 
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